JejeRy BIUWI(O) RAWZY 192qy Aq paudisaqq

Transcultural
Journal of &
Humanities Social Sciences

Print ISSN 4239-2636 Online ISSN 4247-2636

‘ — .
- . .
» . \\\
. T e ey
. - .
. ‘ I 3
.
. 4 o A
» 5 - .
"M . VP
- ‘ An Online Academic Journal of
"-.‘ Interdisciplinary & transcultural topics in Humanities
) & social sciences
» ‘\ v e
R £ i
. - ‘ .
' % . s A
. - .
»
BUC Press House
Volume 6 Issue (4)

July 2025



Transcultural Journal for Humanities and Social Sciences (TJHSS) is a journal committed
to disseminate a new range of interdisciplinary and transcultural topics in Humanities and
social sciences. It is an open access, peer reviewed and refereed journal, published by Badr
University in Cairo, BUC, to provide original and updated knowledge platform of international
scholars interested in multi-inter disciplinary researches in all languages and from the widest
range of world cultures. It’s an online academic journal that offers print on demand services.

TJHSS Aims and Objectives:

To promote interdisciplinary studies in the fields of Languages, Humanities and Social Sciences
and provide a reliable academically trusted and approved venue of publishing Language and
culture research.

o Print ISSN 2636-4239
= Online ISSN 2636-4247



https://tjhss.journals.ekb.eg/

Volume 6,

Issue 4, July 2025

Transcultural Journal for Humanities & Social Sciences (TJHSS) Editorial Board

Editor-in-Chief
Prof. Hussein Mahmoud

Professor of talian Literature Dean of the
School of Linguistics & Translation Badr
University in Cairo & Helwan University,

Cairo, Egypt
Email: hussein hamouda@buc.edu.eg

Prof. Mona Baker

Professor of Translation Studies Co-coordinator,
Genealogies of Knowledge Research Network Affiliate
Professor, Centre for Sustainable Healthcare Education

(SHE), University of Oslo Director, Baker Centre for

Translation & Intercultural Studies, Shanghai
Internsenties University Honorary Dean, Graduate School
of Translation and Interpreting, Beijing Foreign Stucies
University
Email: mona@monabaker.org

Prof. Richard Wiese

Professor fiir Linuistik Philipps-Universitat
Marburg, Germany
Email: wiese@uni-marburg.de,
wiese.richard@gmail.com

Prof, Kevin Dettmar

Professor of English Literature Director of The
Humanities Studio Pomona College, USA.
Email: kevin dettmar@pomona.edu

https://tjhss.journals.ekb.eg/

Associate Editors
Prof, Fatma Taher

Professor of English Literature Vice- Dean
of the School of Linguistics & Translation
Badr University in Cairo, Egypt.

Transcultural Journal for
Humanities & Social Sciences
(TJHSS)

Editorial Board

Email: fatma taher@buc.edu.eg

Managing Editors
Prof. Nihad Mansour

Professor of Translation Vice- Dean of the

School of Linguistics & Translation Badr
University in Cairo & Alexandria University,

Egypt

Email: nehad mohamed@buc.edu.eq

Managing Editors

Prof. Mohammad Shaaban Deyab

Prof. Luis Von Flotow!

Professor of English Literature Badr

Professor of Translation & Interpretation
Faculty of Arts, University of Ottawa, Canada
Email: avonflotow@gmail.com

University in Cairo & Minia University, Eqypt
Email: Mohamed-diab@buc.edu.eg

Editing Secretary
Dr. Rehab Hanafy

Assistant Professor of Chinese Language
School of Linguistics & Translation Badr

University in Cairo, Egypt

Email; rehabhanfy@buc.edu.eg

https://www.buc.edu.eg/



https://tjhss.journals.ekb.eg/
https://tjhss.journals.ekb.eg/
https://www.buc.edu.eg/

https://tjhss.journals.ekb.eg/

Volume 6, Issue 4, July 2025

EDITORIAL BOARD

ENGLISH LANGUAGE & LITERATURE

Prof. Alaa Alghamdi
Professor of English Literature Taibah University,
KSA

Email: alaaghamdi@yahoo.com

Prof. Andrew Smyth
Professor and Chair Department of English
Southern Connecticut State University, USA

Email: smyth2@southernct.edu

Prof. Anvar Sadhath
Associate Professor of English, The New College
(Autonomous), Chennai - India

Email: sadathvp@gmail.com

Prof. Hala Kamal
Professor of English, Faculty of Arts, Cairo
University, Egypt

Email: hala.kamal@cu.edu.eg

Prof. Hanaa Shaarawy
Associate Professor of Linguistics School of
Linguistics & Translation Badr University in

Cairo, Egypt

Email: hanaa.shaarawy@buc.edu. eg

Prof. Hashim Noor
Professor of Applied Linguistics Taibah
University, KSA

Email: prof.noor@live.com

Prof. Mohammad Deyab
Professor of English Literature, Faculty of Arts,
Minia University, Egypt

Email: mdeyab@mu.edu.eg

Prof. Nagwa Younis
Professor of Linguistics Department of English
Faculty of Arts Ain Shams University , Egypt

Email: nagwayounis@edu.asu.edu .eg

Prof. Tamer Lokman
Associate Professor of English Taibah University,
KSA

Email: tamerlokman@gmail.com

CHINESE LANGUAGE & LITERATURE

Prof. Belal Abdelhadi
Expert of Arabic Chinese studies Lebanon
university

Email: Babulhadi59@yvahoo.fr

Prof. Jan Ebrahim Badawy
Professor of Chinese Literature Faculty of Alsun,
Ain Shams University, Egypt

Email: janeraon@hotmail.com

Prof. Lin Fengmin
Head of the Department of Arabic Language Vice
President of the institute of Eastern Literatures
studies Peking University

Email; emirlin@pku.edu.cn

Prof. Ninette Naem Ebrahim
Professor of Chinese Linguistics Faculty of Alsun,

Email: ninette_b86(@yahoo. com



https://tjhss.journals.ekb.eg/
mailto:hala.kamal@cu.edu.eg
mailto:mdeyab@mu.edu.eg

https://tjhss.journals.ekb.eg/

Volume 6, Issue 4, July 2025

Ain Shams University, Egypt

Prof. Rasha Kamal
Professor of Chinese Language Vice- Dean of the
School of Linguistics & Translation
Badr University in Cairo & Faculty of Alsun, Ain
Shams University, Egypt

Email: rasha.kamal@buc.edu.eg

Prof. Sun Yixue
President of The International School of Tongji
University

Email: 98078@tongji.edu.cn

Prof. Wang Genming
President of the Institute of Arab Studies Xi'an
International Studies University

Email: genmingwang(@xisu.cn

Prof. Zhang hua
Dean of post graduate institute Beijing language
university

Email: zhanghua@bluc.edu.cn

Prof. Belal Abdelhadi
Expert of Arabic Chinese studies Lebanon
university

Email: Babulhadi59@yahoo.fr

GERMAN LANGUAGE & LITERATURE

Prof. Baher El Gohary
Professor of German Language and Literature Ain
Shams University, Cairo, Egypt

Email: baher.elgohary(@yahoo.com

Prof. El Sayed Madbouly
Professor of German Language and Literature
Badr University in Cairo & Ain Shams University,
Cairo, Egypt

Email: elsayed.madbouly@buc.ed u.eg

Prof. George Guntermann
Professor of German Language and Literature
Universitét Trier, Germany

Email; GuntermannBonn@t-online.de

Prof. Herbert Zeman
Professor of German Language and Literature
Neuere deutsche Literatur Institut fiir Germanistik
Universitétsring 1 1010 Wien

Email: herbert.zeman@univie.ac.at

Prof. Lamyaa Ziko
Professor of German Language and Literature
Badr University in Cairo & Menoufia University,

Egypt

Email: lamiaa.abdelmohsen@buc.
edu.eg

Prof. p’hil. Elke Montanari
Professor of German Language and Literature
University of Hildesheim, Germany

Email: montanar@unihildesheim.de,
elke.montanari@unihildesheim.de

Prof. Renate Freudenberg-Findeisen
Professor of German Language and Literature
Universitit Trier, Germany

Email: freufin@uni-trier.de

ITALIAN LANGUAGE & LITERATURE

Prof. Giuseppe Cecere
Professore associato di Lingua e letteratura araba

Email: giuseppe.cecere3@unibo.it



https://tjhss.journals.ekb.eg/
mailto:genmingwang@xisu.cn

https://tjhss.journals.ekb.eg/

Universita di Bologna Alma Mater Studiorum,
Italy

Volume 6, Issue 4, July 2025

Prof. Lamiaa El Sherif
Professor of Italian Language & Literature BUC,
Cairo, Egypt

Email: lamia.elsherif@buc.edu.eg

Prof. Shereef Aboulmakarem
Professor of Italian Language & Literature Minia
University, Egypt

Email: sherif makarem@y ahoo.com

SPANISH LANGUAGE & LITERATURE

Prof. Carmen Cazorla
Professor of Spanish Language & Literature
Universidad Complutense de Madrid, Spain

Email: mccazorl@filol.ucm.es

Prof. Elena Gomez
Professor of Spanish Language & Literature
Universidad Europea de Madrid, Spain

Email
:elena.gomez(@universidadeuropea.es
Universidad de Alicante, Spain
spc@ua.es

Prof. Isabel Hernandez
Professor of Spanish Language & Literature
Universidad Complutense de Madrid, Spain

Email: isabelhg@ucm.es

Prof. Manar Abd El Moez
Professor of Spanish Language & Literature Dean
of the Faculty of Alsun, Fayoum University, Egypt

Email: manar.moez@buc.edu.eg

Prof. Mohamed El-Madkouri Maataoui
Professor of Spanish Language & Literature
Universidad Auténoma de Madrid, Spain

Email: elmadkouri@uam.es

Prof. Salwa Mahmoud Ahmed
Professor of Spanish Language & Literature
Department of Spanish Language and Literature
Faculty of Arts Helwan University Cairo, Egypt

Email: Serket@yahoo.com

HUMANITIES AND SOCIAL SCIENCES

Prof. Ahmad Zayed
Professor of Sociology Faculty of Arts, Cairo
University, Egypt Ex-Dean of the School of
Humanities & Social Sciences Badr University in
Cairo

Email: ahmedabdallah@buc.edu.eg

Prof. Amina Mohamed Baiomy
Professor of Sociology Faculty of Arts Fayoum
University, Egypt

Email: ama24@fayoum.edu.eg

Prof. Galal Abou Zeid
Professor of Arabic Literature Faculty of Alsun,
Ain Shams University

Email: gaalswn@gmail.com

Prof. M. Safeieddeen Kharbosh
Professor of Political Science Dean of the School
of Political Science and International Relations
Badr University in Cairo, Egypt

Email: muhammad.safeieddeen@
buc.edu.eg



https://tjhss.journals.ekb.eg/

https://tjhss.journals.ckb.eg/ Volume 6, Issue 4, July 2025

Prof. Sami Mohamed Nassar Email: sami.nassar@buc.edu.eg
Professor of Pedagogy Dean of the School of
Humanities & Social Sciences Badr University in
Cairo Faculty of Graduate Studies for Education,
Cairo University

glia¥) Galaa (i) el

S ‘g f.z
g\i' N 1 {? BADR UNIVERSITY IN CAIRO
' ijf 6pal_aluja _ydeoln

54 gan (s 3 gada (a0 A
SIS oy
(TJHSS) Transcultural Journal of Humanities & Social Sciences

cee dayg Al dgal

L‘UMM J‘M}' &J.\MJ#A\.AA&AL}AMJSA.\SLA‘_AC—Mboﬁ\slb)mam\aélje.nﬁ

O el oK1 ity ald) aSEsEy Cagall aSleal Cpiles e pa 3 seliell oS 5eed

Al clalasl

.2024/08/07 (3% sall slag ¥ aga (2 1 0 sa3



https://tjhss.journals.ekb.eg/

https://tjhss.journals.ekb.eg/ Volume 6, Issue 4, July 2025

TABLE OF CONTENTS

Christina Joseph Agaiby El rol protagonico de los recursos tecnologicos 8
audiovisuales en la dramaturgia multimedia de Sergio
Blanco
Menna Alah Hassan Khiry Traduzione umana e traduzione neurale degli idiomatismi 31
in

“Ciascuno a suo modo” di Pirandello

Manar El_wahsh A Contrastive Examination of Characterization of Fathers 52
in Egyptian and English Proverbs: A Cognitive Stylistic
Approach
L) daaf Y g Ll Ja b JuSill g Al gl cp A a3l s 3Y) 78

Lagisn 5a 8 Las sl e Wk

) 5358 3y Tl 5y geal) o (ool I ey ¢ gihal) VAN GisBig 101
@‘ M\ ‘ad > }uud\ ol Ja.U

Mohamed Galal Evaluation des schémas Universal Dependencies et Surface = 122
Syntactic UD pour I’annotation syntaxique de
constructions complexes en arabe et en francais

Nermine Yehia Emara Students’ Attitudes and Perceptions toward Introducing 162
Feminism Perspectives in University Syllabi



https://tjhss.journals.ekb.eg/

https://tjhss.journals.ekb.eg/ Volume 6, Issue 4, July 2025

Students’ Attitudes and Perceptions toward Introducing Feminism Perspectives in
University Syllabi

Nermine Yehia Emara
School of Linguistics- English Department

Badr University in Cairo
Email : nermineyehia@gmail.com

Abstract

The current research investigates the change in senior year female and male students’ attitudes
toward feminism by affecting their perceptions after introducing materials on feminism in two
literature and translation courses. The main questions of the research attempt to address the
extent to which senior year students’ attitudes have been affected by the inclusion of course
materials on feminism and the difference in attitudes between male and female students. The
1960 functional theory of attitudes by Katz is adopted as a theoretical framework of analysis. 56
participants were selected amongst students at the School of Linguistics & Translation, Badr
University in Cairo. The research adopted a quasi-experimental method based on questionnaires
to a control group and an experimental group to collect data to test the hypotheses and answer
the main questions of the research. The respondents were selected purposively and were divided
into two groups: a control group (9 males and 9 females) from third year students who do not
study any topics related to feminism; and an experimental group (18 males and 18 females) from
senior year students who studied both translation and literature course materials on feminism
during the Spring and Fall terms 2023-2024. The findings of the research show that a change in
attitudes relevant to both utilitarian and knowledge functions occurred; however, the change was
not significant among male participants compared to female participants. The research
recommended enhancing teaching strategies in delivering materials on feminism to college
students such as collaborative learning strategy as well as stressing their social roles that
reinforce gender equality.

Keywords: Attitude, university students, syllabi, feminism, perspectives
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1. Introduction

In recent times, there has been a notable surge in efforts to achieve gender equality and
acknowledge the role of women. These endeavors have brought about transformative changes in
various spheres of society. A substantial focus has been granted to the integration of feminism-
related materials into higher education, as addressing gender issues, raises the consciousness
about the issues of justice and social equality among students (Vandrick, 2014). This inclusion is
a direct response to the increasing recognition of gender inequalities which requires inclusive
learning environments.

The integration of gender and feminism studies in higher education syllabi has been
researched on different scales; starting with examining and analyzing the degree gender related
issues included in the university curricula; and developing gender-balanced curriculum (Shih &
Wang, 2021). In addition, studies focused on raising awareness of the issues of justice and social
equality among students (Vandrick, 2014). Attempts were made to highlight the issues of power
in classrooms and foreground marginalized students’ voices (Shrewsbury, 1993; Pace, 2007), to
make higher education more feminist friendly (Morely & Macfarlane, 2012), and to tackle gaps
aroused due to gender and impact the students’ confidence and their engagement in course
content and class community. The current research does not only investigate the students’
attitudes toward introducing feminist perspectives but explores the power of studying them on
changing their attitudes as well.

The functional theory of attitude (Katz, 1960) addresses the motivations that make people
change their attitudes. This theory poses that if we enforce these motivations through the four
functions; knowledge, utilitarian, value, and ego-defensive functions, the possibility of changing
attitudes will be higher. This research focuses on both the knowledge function and utilitarian
functions as main motivations in educational contexts. Knowledge function means that if
individuals’ knowledge of an issue increases, their choices, attitudes and perceptions tend to
change. Also, utilitarian function means that if individuals realize the benefits they might get out
of something, this encourages them to adopt different attitudes towards it. So, identifying the
attitudes of students towards introducing feminism perspectives and reasons beyond adopting
these perspectives will be revealed according to these functions.

The examination of university students’ attitudes toward the course materials on
feminism and delving into the underlying factors that shaped these attitudes or exploring the
reasons behind such attitudes were not addressed to the researcher’s knowledge. Hence, there 1s a
need to investigate students’ attitudes toward the inclusion of course materials on feminism,
utilizing the functional theory of attitudes. By employing this theoretical framework, we can
delve deeper into the development of students’ attitudes and uncover the reasons behind their
positive or negative stance toward a particular issue.

To further test the feasibility of this research, the researcher conducted a pilot study on a
random sample of (22) female and male senior year students in Spring 2023. A questionnaire
was conducted to identify students’ opinions toward the idea of introducing course materials on

163


https://tjhss.journals.ekb.eg/

https://tjhss.journals.ekb.eg/ Volume 6, Issue 4, July 2025

feminism that they will study during their senior year. The questions addressed their background
about feminism, the expected benefits they might gain from studying feminism, and their
acceptance to include materials on feminism in university syllabi. Unstructured interviews were
conducted as well to further express their opinions and give reasons why they would or would
not like to study materials on feminism. Both statistical and data analysis showed the following:

e 82 % of male students had negative attitude toward feminism and
expressed no interest in studying the course materials on feminism
e Nearly 80% of female students who had positive attitudes toward
feminism expressed their interest in the course materials on feminism.
Students’ comments were as follows:

Positive perceptions:

e [ think I’ll get more information about my gender and who I am.

e Inow believe that women are strong and independent.

e [ started to support some ideas in feminism instead of hating it, but not all
ideas. (a young man)

Negative perceptions:

e [ believe that men are stronger than women.
e Woman place is in the kitchen.
e [don’tbelieve in feminism because I’m a man.

The findings of the pilot study raised the question; will studying materials on feminism
change male and female perceptions and attitudes?

The percentage of male students compared to female students regarding studying course
materials on feminism are previously proved in the literature (Yaqot, 2021) as it was also
conducted in similar culture in an Arab country, Algeria. However, the percentage of female
students who lack the desire to study more on this topic raises questions about their background
knowledge about feminism and whether they have a correct perception of it or cannot identify its
benefits. Another study (Ogletree & Padilla, 2019) called for more focused study of feminism
among students to be exposed to course work and experience as a possible path to increasing
positive attitudes among students; as college experience plays a role in shaping or reshaping
attitudes on feminism and equality . Add to this the need to raise the awareness about feminism
and gender among university students (Unutkan & Yilmaz, 2016), integrate feminist theories and
methodologies, and improve the experience of women in higher education (Nicholson & Pasque,
2017).

Aim of the Research

Investigate the change in students’ attitudes toward feminism affected by the inclusion of
course materials on feminist perspectives considering two functions of attitude; utilitarian
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function and knowledge function and pinpoint the difference between the attitudes of male and
female students toward feminism.

Research Question and Hypotheses

To what extent have male and female senior year students’ attitudes and perception changed
toward feminism affected by the inclusion of course materials on feminist perspectives based on
knowledge and utilitarian functions of the functional theory of attitudes?

Hypotheses:

e Female senior year students in the experimental group adopt positive attitudes toward
feminist perspective motivated by utilitarian function enhanced by the course materials
on feminist perspective.

e Male senior year students in the experimental group adopt positive attitudes motivated by
utilitarian function enhanced by the course materials on feminist perspective.

e Female senior year students in the experimental group adopt positive attitudes toward
feminist perspective motivated by knowledge function enhanced by the course materials
on feminist perspective.

e Male senior year students in the experimental group adopt positive attitudes motivated by
knowledge function enhanced by the course materials on feminist perspective.

e Control group participants do not adopt different attitudes toward feminism in the pre and
post-questionnaires.

2. Literature Review

2.1 Feminism in Education

Incorporation of feminism in higher education is critical to promote a more
inclusive and welcoming educational environment that for equality for all students, and there
have been many calls to include feminism in higher education and to develop new courses within
higher education to promote students' understanding of the value of the diverse voices (Ropers-
Huilman & Winters, 2011).

The issue of Addressing gender issues in higher education has been raised, as it raises
awareness and promotes a sense of justice and social equality among students (Vandrick, 2014).
This inclusion of gender issues would include exploring topics such as gender discrimination and
gender-based violence. Also, including topics relevant to feminism (i.e., critical race theory or
critical race feminism, Black feminism (Ropers-Huilman & Winters, 2011). It serves to
emphasize power dynamics within classrooms and advocates for social change and the
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eradication of sexism as well (Shrewsbury, 1993). Moreover, it creates a more feminist-friendly
environment within higher education by providing an environment that empowers and supports
all individuals to thrive academically and personally (Morely & Macfarlane, 2012). Furthermore,
it addresses gender gaps that can impact students' confidence and their level of engagement with
course content and the classroom community (Andersen & Smith, 2022).

In a study by Ogletree and Padilla (2019), young men perspectives toward feminism
were investigated and they expressed that feminism is a “man-hating” perspective, and it is
aggressive and hostile toward men. In addition, men tended to have negative attitudes toward
feminism to hold traditional gender views. In another study conducted in Dumlupinar University,
School of Health students to determine opinions on feminism and gender roles, male students
had traditional opinions on gender roles related to work, social, marriage and family life
(Unutkan et al., 2016).Tackling feminism issues and integrating them in EFL classrooms and
students’ attitudes have been also researched; Yaqot (2021) showed the difference between male
and female reaction revealing that most female students maintained the perspective the feminism
ought to be consistently integrated into the literature curriculum, while male students reacted
negatively to the amount of class time devoted to feminism. This research depends on measuring
the students’ attitudes regarding aspects related to their religious and cultural backgrounds.

Nevertheless, the inclusion of feminist issues in college curricula can be controversial in
some Arab countries due to a variety of cultural, religious, and political factors. In many Arab
societies, traditional gender roles and patriarchal values are deeply ingrained, and the concept of
feminism may be seen as a threat to these values (Cooke, 2000).

Furthermore, there is a perception that feminist movements and ideas are associated with
secularism, and the promotion of feminist ideas and values goes against cultural and religious
norms and can lead to moral decay and social instability. As for the feminism related issues, they
are not recognized in some Arab countries which have no “feminist” curriculum in higher
education (Findlow, 2013) or are not represented with considerable attention (Abouelnaga, 2023)

These factors can cause reluctance to include feminist issues in college curricula in some
Arab countries and may lead to censorship or limitations on the discussion of feminist topics in
academic settings. Nonetheless, there are also many individuals and organizations within these
societies who advocate for the inclusion of feminist and gender perspectives in education, and
who work to promote gender equality and women's rights.

In Egypt the inclusion of women's roles in curricula in Egypt has been a topic of research
and discussion for many years; however, there is still much work to be done to fully recognize
and celebrate the contributions of women throughout Egyptian history especially that gender is
on the political agenda (Fouad & UNESCO, 2023)

In recent years, there have been some positive developments in this area. For example,
the Ministry of Education in Egypt has introduced new textbooks that include more information
on the contributions of women in various fields, such as science, literature, and politics. This is
in addition to an initiative by MOE “She leads” that was announced to support women and
promote values (Ministry of Education, 2023) Additionally, there are several universities in
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Egypt that offer courses in Women's Studies and Gender Studies, which explore the experiences
and perspectives of women in Egyptian society.

However, the introduction of materials should consider cultivating positive attitudes of
students toward these materials and considering their motives to learn them.

2.2 Attitudes and Learning

Attitudes and learning share a reciprocal connection, whereby attitudes can shape one’s
approach to learning, and the learning process itself can result in a change of attitudes.
According to (Baker, 1988), attitudes are not inherited and can be modified by experience.
Hence, it could be argued that learning affects attitudes and might change them, and on the other
hand attitudes can facilitate or hinder learning. One of the fundamental reasons that teaching
objectives have not been achieved is due to the attitudes of the students toward learning (Glynn,
Aultman, & Owens, 2005). By applying these findings to the inclusion of materials on feminism
in curricula offered to students, their attitudes would have implications on the learning process
and accepting the idea of studying this topic, and the materials could have an impact on
reshaping or changing their attitudes.

2.3 Functional Theory of Attitudes

The current research adopts the functional theory of attitudes (Katz, 1960) which
emphasizes that to change an attitude, it is crucial to comprehend the underlying motivation or
purpose it serves for the individual. An attitude according to this theory is a tendency or
predisposition to evaluate an object or symbol of that object in a certain way." (Katz, 1960, p.
168). The theory identified four personality functions of attitudes as follows: (a) utilitarian
function, (b) knowledge function, (c) ego-defensive function, and (d) value-expressive function.
For attitude change to occur, there must be a discrepancy between the need being met by the
individual and the existing attitude. Attitude change is accomplished by recognizing the function
of the attitude for the individual and designing strategies to produce a disparity between the
attitude and one or more of the attitude functions. Furthermore, Attitudes serve different
functions as people develop attitudes to serve their goals. Although two people might have the
same attitude, it might serve very different functions for each person (Katz, 1960; Smith, Bruner,
& White, 1956)

Drawing on the functional theory of attitudes (Katz, 1960), the research investigates two
of the main functions that attitudes serve in influencing students’ opinions: knowledge function
and utilitarian functions. The knowledge function is considered as the most fundamental purpose
served by attitudes, and it applies to all attitudes to varying degrees. Also, attitudes fulfill a
knowledge function by establishing a sense of coherence within one's frame of reference. As for
the utilitarian function of attitudes, it can maximize rewards and minimize punishments derived
from objects in one's environment.

To detect the change of attitudes, the motivational basis, or its function for the individual
should be realized. Knowing what function an attitude performs for a person will guide the
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designer of the persuasive message (designer of course materials on feminism) to change the
attitude or to reinforce it.

The research depends on only two functions because they can be easily influenced in
educational contexts; the learning process mainly targets increasing knowledge and
understanding within the Intended Learning Outcomes ILOs, and it makes the students aware of
the benefits they gain from it. The other two functions of the theory (Katz, 1960); value
expressive and ego-defensive functions are not easily addressed in educational contexts, as they
are more related to psychological factors.

3. Method of Research

3.1 Research Design

To test the hypotheses and to answer the main question, the current research adopted the
quasi-experimental method as it is not possible to randomize individuals or groups participating
in this research to avoid the extraneous variables; for example demographic factors, family
education, academic year, and country of origin. Quasi-experimental methods test casual
hypotheses, offer practical options for conducting impact evaluations in real world settings, and
avoid the ethical concerns that are associated with random selection of participants (Thyer, 2012)

3.1 Participants
Fifty-six female and male senior year students participated in the research. The selection
process of the participants observed; university level and studying the same subjects under
research. The participants were divided into two groups, an experimental group (36) students
(18) female and (18) male students in the fourth level who study literature and translation
courses include materials on feminism; and a control group (18) students (9) female and (9) male
students in the third level who do not study any courses include materials on feminism. Family
education and living in rural or urban environments represent significant extraneous factors in
this research, so there was a further selection process taking these factors into account.
3.2 Materials on Feminism
The two courses offered for the senior year students include materials on feminism. The
first course is a literary criticism course which includes a considerable part on feminism theories
and encourages students to critically analyze theories with examples connected to their culture.
The second course is a simultaneous interpretation course which includes a considerable part on
feminism and the role of woman in the society. The students listen to audios and watch videos on
this topic showing different events and perspectives toward feminism.

3.3 Questionnaire Design
The questionnaire was designed to gather detailed data on the components of the
Functional Attitude theory (Katz, 1960) related to course materials on feminism. Each item was
measured on a five-point Likert scale, allowing respondents to express their level of agreement
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or disagreement with the provided statements. Other items were added to the questionnaire to
have further data to check the extraneous factors.

The statements of the questionnaires objected to unveiling both knowledge and utilitarian
functions of attitudes, as well as the students’ perceptions.

3.4 Procedures

A questionnaire was conducted to both the control and experimental groups at the
beginning of Spring term 2023. The course materials on feminism in both literature and
translation courses were given in Spring term 2023 for the experimental group. By the end of
Spring term 2023 the same questionnaire was conducted to both groups. Then a statistical
treatment and data analysis were done to reveal the change in students’ attitudes before and after
introducing materials on feminism in both courses; and whether this change is positive or
negative among female and male students; in addition to the cause of change according to the
functional theory of attitude.

4. Results

The results of the questionnaire given before and after the intervention is introduced as
follows:

Table 1 shows a comparison between the statistical results between pre-intervention
questionnaire and post-intervention questionnaire for the experimental group. The word
intervention refers to studying the two courses including materials on feminism.

Table 1. Pre- and Post-Intervention Scores (Mean + SD) for Likert-Scale Variables

(1 = Strongly Agree, 5 = Strongly Disagree).

Variable Pre-Mean Post-Mean p-value Effect  Size
(SD) (SD) (d

Utilitarian function *

Benefits gained 24(1.2) 2.1(1.3) 0.03 0.4

Utilitarian function

Clear roles 2.5(1.1) 2.3(1.4) 0.08 0.3

Utilitarian function 5 g ; 3, 2.8(1.2) 0.15 0.2

Equal expression

Knowledge

function 2.0(1.0) 1.8 (1.2) 0.02* 0.5

More knowledge

Knowledge

function

Important 2.7(1.4) 2.5(1.3) 0.10 0.3

knowledge

Knowledge 3.2 (1.5) 2.9 (1.4) 0.04* 0.4
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Variable Pre-Mean Post-Mean p-value Effect  Size
(SD) (SD) (d)
function
More value
Perception %
More interested 3.5(1.6) 3.0 (1.5) 0.01 0.6
Perception 3.8 (1.7) 3.2 (1.6) 0.005* 0.7

Changed opinions

Variable one: Utilitarian function

Table 1 shows that there is a statistically significant difference in students’ beliefs about
getting benefits from studying materials on feminism in the experimental group before and after
the intervention as the post-intervention scores decreased (2.1 vs. 2.4, p = 0.03, d = 0.4). This
means that the participants perceived significantly greater benefits after the intervention.

However, there are non-significant trends (p > 0.05) regarding having more opportunities
for equal expression and for having clearer understanding of gender roles in society among the
participants in the experimental group. Small improvements (d = 0.2—0.3) occurred but not
statistically significant. This might show that the intervention may not have sufficiently clarified
roles or ensured equal participation.

Variable two: Knowledge function

There is a statistically significant difference between the participants’ knowledge before
and after intervention. Post-intervention scores decreased (1.8 vs. 2.0, p = 0.02, d = 0.5) which
shows that participants gained more knowledge about feminism after intervention. In addition,
the statistics show that post-intervention scores decreased (2.9 vs. 3.2, p = 0.04, d = 0.4)
regarding the value of studying materials on feminism showing that they found the study more
valuable after intervention.

Perception toward feminism

As for the perception and acceptance of studying materials on feminism, the participants
showed more interest and changed their opinions toward the importance of studying materials on
feminism showing largest improvements (both p < 0.01, d = 0.6-0.7). The intervention strongly
increased interest and shifted opinions (scores moved from "Neutral" toward "Agree")

For further analysis, the participants in the experimental group were divided according to
gender to female and male. A comparison between the two groups was conducted according to

170


https://tjhss.journals.ekb.eg/

https://tjhss.journals.ekb.eg/ Volume 6, Issue 4, July 2025

the variables of the research. Table 2 shows a comparison between female and male students
considering the variables of the research and their perceptions.

Table 2. Comparing Males’ and Females’ Pre- and Post-Intervention Scores (Mean + SD)
for Likert-Scale Variables (1 = Strongly Agree, 5 = Strongly Disagree).

Variable Group PeMean(SD) Post-Mean(SD)  MeanA (Post-Pre)  p-value (Group Diff)

Utilitarian function  Female students 24(L1) 20(L0) -0 .4 0 . 10

Benefits gained
Male students ~ 2-6 (1.3) 2.3(1.4) - 0 . 3

Utilitarian function 25(.00 2212 -0 .3 0 . 2 5

Clear roles Female students
Male students 27 (1.2)  2.5(L.5) - 0 . 2
Knowledge function
Female students 21 (0-9)  1.7(0.8) - 0 . 4 0.0 2*

More knowledge

Male students 2.3 (1.1) 2.1(1.3) - 0 . 2

Perception
Female students 3.8 (1.6) 3.0(1.5) - 0 . 8 0.0 1 *
Changed opinions

Male students 3.9 (1.8) 3.5(1.7) - 0 . 4

Participants were split into two groups Female students (18) and Male students (18). The
Female participants reported significantly greater gains in knowledge function (A = -0.4 vs. -0.2,
p = 0.02, d = 0.6) and perception (A = -0.8 vs. -0.4, p = 0.01, d = 0.75) compared to Male
participants, other variables showed no significant group differences.

The control group

A questionnaire was conducted to the control group at the beginning of the term. The
results regarding the Utilitarian function showed that 38.9% agreed that they expect to benefit
from studying materials on feminism, 50% were neutral and 11.1% did not expect any benefits.
As for the knowledge function 16.7% of the students expressed that they have knowledge about
feminism although they did not study it, 68.5% were neutral, and 14.8% did not have any idea
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about this topic. The results on the perception and attitude toward studying materials on
feminism in courses revealed that 50% expressed their interest in studying this topic, 44.4% were
neutral and 5.6% had no interest in studying this topic.

By the end of the term, the same questionnaire introduced to the experimental group was
conducted among the control group to check and detect any change in opinions. Table 3 shows
the difference between the results at the beginning and at the end of the term; observing that this
group was not exposed to any materials on feminism in the courses offered to them during that
term.

TABLE 3. COMPARING THE PRE- AND POST-QUESTIONNAIRE RESULTS FOR THE
CONTROL GROUP.

Variable Pre-Test Median Post-Test Median p-value Conclusion (0=0.05)
V.1 (utilitarian function) 3 3 0.317 Not significant
V.2 (Knowledge function) 3 3 0.655 Not significant
V.3 (Perception ) 2 2 0.157 Not significant

The table reveals that there are not any statistically significant differences between the results of
both questionnaires which indicate no change in students' attitudes.

5. Discussion

Studying materials on feminism was most effective in changing both male and female
students' opinions regarding the benefits they can get as they become able to deal with different
issues in their relations with colleagues of the other gender considering their rights and
responsibilities. In addition, female students expressed that they have gained broader
perspectives regarding the societal problems considering the female roles and rights that could
help in addressing these problems. This proved the first hypothesis of the research; female senior
year students adopt positive attitudes motivated by utilitarian function enhanced by the course
materials on feminism toward feminism.

However, the benefits gained expressed by students were different between female and
male students. The female students focused on recognizing their right and being aware of them,
on the other hand, some male students expressed the benefits of gaining experience in their
relations with their female colleagues with wider perspectives. Still the benefits expressed by
male students were very few and vary according to each person’s preferences. These findings go
against the second hypothesis which predicted that male students would adopt positive attitudes
toward feminism based on the utilitarian function. These attitudes adopted by male students go
with the results reached by Yaqot (2021) and Unutkan et al. (2016) as their studies show that
male students stick to the traditional opinions regarding feminism based on their religious and
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cultural background. The current research adds that their attitudes are based on realizing the few
benefits they can gain from studying feminism according to the utilitarian function of attitude,
which explains why their attitudes were not greatly changed.

The change regarding getting more opportunities for equal expression which lies under
the utilitarian function was not highly statistically significant among both female and male
students. This could be interpreted in two ways; either the methodology of teaching may not
have sufficiently ensured equal participation or they already enjoy this equal participation.
Eventually, gender role clarity and equal expression need targeted improvements.

Studying materials on feminism was highly effective regarding the knowledge gained and
the value of the materials which reveals the success achieved. This effect has made a great
change in female and male students’ perspectives toward the definition and understanding of
‘feminism’ as many expressed that they had had false notions about the concept of feminism and
reacted negatively to any context that includes this concept. By understanding and explaining
theories and waves of feminism, they are able now to figure out the positive sides and neglect the
negative sides that do not relate to their culture. This proved the third and fourth hypotheses as
both female and male senior year students in the experimental group adopted positive attitudes
motivated by knowledge enhanced by the course materials on feminism.

While female students showed enthusiasm toward the knowledge they gained and
appreciated the value of the course materials, most male students raised some concerns toward
the inappropriateness of studying these materials to the Islamic and Arab culture. They expressed
their concerns of the possible favors for women to men and accepting the superiority of women
over men. This result might go with the result reached by Ogletree and Padilla (2019) showing
the description of studying feminism as "man-hating" movement by male students; however, the
social context here is stronger as male students in this research are not accepting the superiority
of women.

6. Conclusions and Recommendations

Based on the investigation of the utilitarian and knowledge functions, the research
revealed a great change in perception toward feminism among students after studying the courses
including materials on feminism. The interest in studying increased significantly, which supports
the functional theory of attitudes, as stressing the benefits that students could gain and enforcing
the knowledge they acquire made a change in their opinions. It is normal to have a resistance
which is shown in the few numbers of students who did not show any change, but the percentage
of students who changed their opinions was high and statistically significant.

Further investigation was conducted to determine whether those who did not change their
opinions have been affected by any of the extraneous factors, yet they were not affected as they
do not share a certain factor as being from a city or a village, or from a highly educated family or
less educated family. So, there might be other ways to boost the change that has not been
covered in introducing the materials.
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As for comparing the change occurred among female and male students, the research
showed that female students were most affected by both utilitarian and knowledge functions in
changing their perceptions; however, male students were mostly affected by knowledge function
rather than utilitarian function as they did not see many gains or benefits from studying materials
on feminism. This affected the percentage of opinion change among male students.

There were some comments given by male students which show concerns regarding the
effect of studying these materials on cultural and religious values. Other comments rejected the
exaggerated interest in the topic and the hyperbole of the role of women which can surpasses the
role of men. These comments were like the ones detected in Ogletree and Padilla (2019) where
men expressed that feminism is a “man-hating” perspective and in Unutkan et al. (2016) where
male students had traditional opinions on gender roles related to work, social, marriage and
family life. These comments reflect concerns and worries by some male students which could be
handled during more open discussion and critical thinking.

The current research studied incorporating materials on feminism in college courses and
investigating the attitudes of senior year students toward feminism considering the functional
theory of attitude revealed that both the utilitarian and knowledge functions played a significant
role in motivating students to change their attitudes and perceptions. Regardless of the challenges
that arose from divergent viewpoints of students, and concerns regarding male and female roles,
chances and responsibilities, still the change in attitudes can be observed clearly.

e Most senior year students in the experimental group adopted positive attitudes motivated
by utilitarian function enhanced by the course materials on feminism.

e Senior year students in the experimental group adopted positive attitudes motivated by
knowledge enhanced by the course materials on feminism.

e Female senior year students in the experimental showed more interest and positive
perspectives toward feminism concepts and study more than male students after studying
of course materials on feminism.

The research clarified the most motivational basis for students to change their attitudes.
Female students were mostly motivated by the utilitarian function as they found benefits from
studying these materials, as well as the knowledge function; in contrast, male student were
mostly affected by the knowledge function and show less interest in the utilitarian function. In
addition, the courses materials on feminism were sufficient; however, need development to stress
and further clarify the roles of female and male in the society. As the data analysis showed,
students did not fully realize the idea of roles which reflected no benefits to be gained according
to the utilitarian function.

To conclude, educators should craft course materials that speak directly to learners'
personal values and social needs. By aligning feminist concepts with students' existing belief
systems, instructors can present ideas in ways that feel relevant and compelling, thereby
increasing engagement and receptivity. Moreover, critical thinking strategies should be used into
feminist instruction to address student concerns by demonstrating how feminist thought
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complements—rather than undermines—their social identity and cultural frameworks. This
approach will empower students to engage with feminist concepts as thoughtful participants.
Finally, educators should adopt effective awareness-raising strategies to introduce feminism to
university students, using methods such as guest lectures, debates, and multimedia resources.
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